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Abstract

TOVID, an Erasmus+ funded project, addresses an unmet need — relevant, practical, continuing
education accessible via digital video. TOVID addresses learning solutions by providing innovative,
digital videos of high-quality content to faculty and staff at Universities in Malta, Finland, Cyprus and
Slovenia, industry partners, hospitals, and an NGO. Three video series: Get Ready, Get Started, and
Get Online Teaching Tips were designed, delivered and evaluated to increase learner motivation,
competencies, a learning community, and a website http://tovid.eu/ to further distribute the programs.
Evaluating the resources enabled understanding of the value of video series and mobile learning in
digital education. A mixed method design involving quantitative surveys and qualitative focus group
interviews obtained a full understanding of the interventions. The videos were emailed to academic staff
at participating universities and staff with the industry partners. Learners completed a survey after
watching the videos. Follow-up focus groups were held with each organization. Preliminary findings
suggest delivering continuing education via videos had positive results for engaging learners and learner
knowledge retention. Findings showed that the videos generated new thinking with regard to online
education, the resources both increased participant digital education readiness and competence, and
produced innovative, long-lasting resources to facilitate educator’s digital capacity. Findings also
provided suggestions on how to improve the videos. The video education series not only involved
educators as consumers of eLearning, but as digital creators as they developed scripts and shared
teaching tips with colleagues. Learning with and from one another reduced the learning curve, costs and
time to diffuse innovation and change and met the need of educators to adopt innovative approaches
and digital technologies in teaching.
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1 INTRODUCTION

COVID 19 affected and changed many industries and education was no exception. Travel, gymnasiums,
salons and the tourist industry were totally shut down, hospitals and long-term care homes were short
staffed and overwhelmed, pharmaceutical and medical suppliers flourished, while the retail and
education industries had to change their business model to online deliver or cease to exist [1]. Overnight
online learning needed to come to the rescue of educational organisations with an unprecedented
uptake of educational solutions [2]. In response, Erasmus+ put out a call to support researchers and
practitioners to develop solutions and provide alternative ways for academic staff and educators to
receive continuing education during this time of crisis.

The purpose of the Erasmus+ funded Video Initiatives in Digital Education and Online Learning (TOVID)
project was to address an unmet educational need that always existed, but was intensified by the COVID
pandemic — design, deliver and evaluate relevant, practical, high quality digital content and best
practices, accessible remotely. Having access to convenient digital education was essential during the
COVID pandemic when face-to-face learning was not an option. Digital continuing education has always
been a preference for short staffed hospitals and long-term care staff where leaving the workplace could
jeopardize patient safety and care. Traditional continuing education activities, such as face-to-face day-
long conferences, are often seen as ineffective drivers of change [3]. TOVID's digital video education
programs (Get Ready, Get Started and Get Online Teaching Tips) were the proposed solution to
increase readiness, knowledge and skills regarding using technology in educational experiences. The
videos are entertaining, and easily accessible on mobile devices making the potential for outreach
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limitless [4]. The intent of the three TOVID digital education video series is to create an international
learning community of practice to collaboratively develop, share and distribute innovative training. The
videos generate new thinking with regard to online education—an essential tool for integration into the
knowledge economy and fostering collaboration with other educational institutions around the world -
ultimately deepening the breadth and depth of cross-cultural dialogue [5]. It stood to reason, then, (1)
convenient, practical, researched mobile learning and (2) one’s colleagues as a source of information is
beneficial as a means of creating learning experiences for effective staff development.

Delivering continuing education via digital videos has had positive results for both engaging learners
and learner knowledge retention [4], [5]. Indeed, the keynote speaker at the INTED2023 conference,
University Distinguished Teaching Scholar and Professor, Michael Wesch, states that, “Video is a great
way to increase presence, connection, and engagement in your online class” [6] This use of digital
education acknowledges that (a) educators are busier now than they ever have been and (b) adult
educators enjoy learning from peers [7]. TOVID video series are unique, practical and innovative and
implement new and exciting learning strategies that are timely and fill a void - enabling continuing
education that otherwise wouldn’t be possible — especially during a pandemic.

There is a wealth of literature on the use of video as an effective pedagogical tool [8]-[12]. Videos have
been used in teaching and learning for decades, often using what are called experiential and reflective
forms of cognition [10]. There is also a creative mode of knowing that focuses on using the interactive
possibilities of video that technological advances have made possible. Certain practices have emerged,
such as the use of video to support learning, as well as to support teachers' professional development,
particularly their perceptual skills [13]. Despite this growing knowledge base, however, some issues
remain unresolved. International studies have shown that many teachers still do not know how to use
videos systematically in their teaching or misuse them. In some scientific literature, however, the use of
videos in pedagogy is still predominantly regarded as an information medium and not as a medium for
imparting knowledge [14], [15].

While there is ample literature documenting the potential educational benefits and value of video in
teaching and learning contexts and environments, there are very few studies that specifically address
video pedagogy. Video pedagogy refers to the various ways of leveraging the use of video materials in
teaching and learning (including frameworks, objectives, and all other dimensions of a pedagogical
scenario) in formal, non-formal, and informal contexts [16]. In video pedagogy, it is crucial to think of a
dynamic triangle of "who, what, and how" when making pedagogical decisions and choices. The learner
(who is being taught), the curriculum (what is to be taught, learned, and assessed), and the process
(how the learner is taught, learned, and assessed) must be considered, as well as how video can
mediate and facilitate these areas, their linkages and connections, and the processes that lead to
effective and active learning [10], [17].

Video has become an important part of higher education but the efficient and effective use of videos in
education requires innovation and investment [7]. It is integrated into traditional courses, is a cornerstone
of many blended courses, and is often the primary mechanism for information delivery in online courses.
Several meta-analyses have shown that technology can enhance learning, and several studies have
shown that video in particular can be a very effective educational tool [8]. They are used to present
factual, conceptual, or procedural content to students, provide flexible learning opportunities, allow input
from other voices and leading experts, provide feedback to students, and allow students to provide
feedback to instructors. The increasing use of digital video in higher education is understandable, as
video has been shown to lead to higher learning gains than static media and live lectures when delivered
effectively. Videos are valued by students as a learning tool and can increase student motivation [18].

Academic staff in four universities in (Malta, Cyprus, Finland and Slovenia); Malta’s Ministry of Health
and students at Mater Dei Hospital, the Malta Postgraduate Medical Training Centre; private industries’
Learning Works staff delivering continuing education in long-term care facilities, and nurses in the
European Federation of Educators for Nursing Science NGO (FINE), collaborated to create, share and
distribute innovative resources to: a) support educators and reduce redundancy, time and cost, b)
expediated uptake and scalability of digital technologies and increased confidence, knowledge, and
skills of academic and healthcare staff with regard to digital education, c¢) increased adoption of digital
technologies and innovative approaches in less digital enabled countries to improve learning
experiences and prepare students to succeed in a digital world and d) increased understanding of the
value of videos and mobile learning, and how and under what circumstances educators transfer learning
to teaching. TOVID was intended to complement, supplement and extend the Digital Education and
Timely Solutions (DIG-IT) Erasmus+ project (2019), where one of the outputs was a demanding 5-hour
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a week, 9-module International E-Learning Award winning course to teach academic staff how to
effectively design, delivery and evaluate online Study Units [19]-[21].

1.1 Description of the Video Series

TOVID was intended to complement, supplement and extend the Digital Education and Timely Solutions
(DIG-IT) Erasmus+ project (2019) where one of the outputs was a demanding 5-hour a week, 9-module
International E-Learning Awards winning course to teach academic staff how to effectively design,
delivery and evaluate online Study Units [15]. The course now has over 200 graduates from the
University of Malta. Our concern when conceptualizing the TOVID project was that once we work
through the ‘early adopters’ waiting list for the course, how do we motivate educators still resistant to
using technologies to enrol in the 9-module course to attain the knowledge, skills and confidence to
meet the needs of students in a digital world? The TOVID Get Ready and Get Started Videos Series
are new solutions to address this issue to maintain the waiting list for the 9-module course. The videos
were designed to provide educators with the confidence, knowledge and skills to take first steps toward
adopting digital technologies and innovative approaches in teaching and are intended to inspire some
to enrol in additional digital education training - such as the 9-module course. In the evaluation of the 9-
module course, academic staff reported they like to learn with and from each other — especially other
disciplines. How could we create a learning community among educators who were transitioning to
elLearning so they could share best online teaching tips and practices to ensure continued learning and
development? The TOVID Get Online Teaching Tips digital education program was designed to solve
this issue by developing strategic partnerships to support the exchange of good practices and provide
a learning community to continue peer-to-peer support to continue to learn best practices regarding
online teaching.

To solve these issues, TOVID set out to develop three video series. The first, Get Ready was intended
to address the portion of the academic staff and trainers who were still resistant to digital education. For
early adopters, this video series may seem redundant as it addresses topics they may have dealt with
a decade or more ago. But the reality, particularly before COVID, in some countries such as Malta, Italy
and Slovenia, we found there was still considerable resistance to transitioning to teaching online. It
wasn’t uncommon to hear academic staff suggest eLearning was inferior, express concerns that student
would cheat if not face-to-face, and the conviction of the quality of their face-to-face teaching even
though learners admitted to being distracted, texting, completing assignments, shopping or browsing
the internet during face-to-face lectures. This set of 3 approximately 5 minutes Get Ready videos covers
topics such as what is elLearning, when is elLearning appropriate, what are the benefits and
shortcomings of eLearning; and the rationale for teaching online. The expectation was that this digital
education series would convince sceptical educators of the merits of eLearning and motivate them to
continue to view the second TOVID video series, Get Started.

The Get Started video series consists of 4 approximately 5-minute videos that summarize topics
highlighted the 9-module course and the European Union Digital Education Quality Standard Framework
(http://project-digit.eu/index.php/resources/ such as: Designing Content for effective elLearning,
Delivering Effective eLearning, Structure, Policies and Supporting the online learner; the Importance of
Community to eLearning, Evaluating Online Learners and Online Study-Units. The digital video series
contained links to practical resources to help improve pedagogies, digital literacy, assessment methods,
and the learning experience of students in a digital age. The series was designed to motivate learners
to take first steps in teaching online and to enrol in additional digital education training.

The third TOVID digital video series entitled Get Online Teaching Tips consists of 19 approximately 3-
minute videos sharing online teaching tips by educators who have transitioned to teaching online. Topics
are related to organizing content, saving time, and engaging learners. Educators wrote their scripts in a
standardized template, so all videos have a consistent look and feel. The purpose this video digital
program was to create a learning community among educators and provide continuous support for digital
education allowing countries, universities, and the private and public healthcare industry to learn with
and from one another. The Get Teaching provided an opportunity for academic staff and healthcare
educators to continue to learn and improve the quality of their online teaching.
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2 METHODOLOGY

A mixed method design involving quantitative surveys and qualitative focus group interviews obtained a
full understanding of the interventions.

2.1 Video Scripts

The first step in designing the three digital video series was to write the scripts for the videos that
included the content necessary to meet the objectives of the resource. This step was relatively straight
forward and ran smoothly. Cyprus was assigned with drafting the three video series for the Get Ready
Series and the University of Malta was responsible for drafting the four video scripts for the Get Started
video series. Meetings were held to discuss the topics that would be most appropriate to cover, the most
effective length and the style the videos reflect. Once drafted, the scripts were shared with all partners
for comments, suggestions and edits until all partners were satisfied. Each of the four participating
universities in TOVID invited five academic staff members experienced in teaching online to participate
in creating a teaching tips for the Get Teaching Tips video series. The academic staff member was
responsible for drafting their content guided by a template to ensure each tip in the series had a similar
look and feel. The templates were reviewed and edited by the TOVID team and minor edits, and
suggestions implemented.

2.2 Videoing and Editing

To demonstrate diversity each of the three Get Ready videos were assigned to different universities in
Cyprus, Slovenia and Malta, and each of the four Get Started videos were assigned accordingly to
universities in Cyprus, Slovenia, Malta and Finland. Each institution was responsible for selecting the
participate and recording the video assigned to them. A videographer from each institution was hired to
film the video. We predicted this would be a straightforward process, but it turned out to be more difficult
than intended. One problem was finding a teleprompter in order to ensure the 5-minute scripts had a
professional look and feel. The university of Malta didn’t have one and it took several weeks, and several
requests from government offices, the ministry of education, colleges, and schools on the island.
Eventually, we learned of a private company that owned one and were able to rent it and conduct all the
videoing over a two-day period. The university of Malta now owns a teleprompter as a result of the
TOVID project. One of the partners conducted their videos without using a teleprompter. The result was
not good with the participants constantly looking down to their scripts and back at the camera. The
request by the project manager to ask the partners to redo the videos was well received, and the second
versions using a teleprompter were much improved. Each video was then edited by the videographer
who filmed the video.

2.3 Adding Graphics and Animations

Adding the graphics and animations again created a challenge for the project. After a few attempts within
the project, we ended up needing to hire an expert outside the project. This again meant consultation in
order to satisfy all team members that the videos were professional and of high quality. Fortunately,
these consultations were always professional and well received. Hiring an external expert however did
complicate the process as funds needed to be transferred, calls put out, and interviews held, all within
the limits of the grant rules and protocols. The hick ups we experienced in what we thought was going
to be a simple project meant our timelines were totally thrown. Unlike most Erasmus+ projects, the
COVID call was only two years instead of three and no extensions were permitted.

The process followed for implementing video graphics and animations are described in the following
steps. All steps were deemed crucial in terms of bringing recognition to the TOVID project. The colours
of the project specifically contributed to this aspect, as well as a consistent design applied to all video
scenarios. The initial step was for the videos to be reviewed in detail to ensure that the sound and
lighting was correct to provide the user with a better experience by making viewing more pleasant and
rememberable.
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Table 1. Procedure for inserting graphics and animations into the videos.

No. Step name Picture examples (where possible) Outcome
. Teaching Online: Red and dark gre
1 Evaluate website and logo to TO\/l D MV grey
) identify project brand colors.

Digital Education

colors represent the
project brand.

sound and picture.

Evaluate the quality of videos

Color and sound
quality were poor.

for each specific video by
considering the transcript.

Design icons for animations

Project brand colors
were applied to
designed relevant to
subject icons.

Decide on backgrounds for
each video series.

Applied a background
relevant to videos
series subject.

Edit videos sound and picture
quality.

Sound and picture
quality improved.

Decide how to present the
titles of the sections for each
video.

Trim video to final length.

What is Online Learning
and When it is Appropriate

SE@T~ ToVD

ﬂ Erasmus+

Applied primary color
for titles (red) and
included logos of SEIT
Lab (UCY), UM and
Erasmus+. All partner
logos were presented

at the end of a video.

Add animations to video.

Applied project brand
colors and designed
relevant to subject
icons and placed on
the right side of
presenter, being
careful to avoid
overlapping.
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Following the steps above, was presenting the first video to the consortium for approval of the approach
for feedback, to adjust the video based on the feedback and to apply the same concept for the rest of
the videos.

2.4 Distribution

All the videos were uploaded onto the TOVID website https://tovid.eu/. The original plan was to email
two videos out each week to educators at each institution to watch on their phone, computer or tablet
with a brief message describing the purpose of the videos and how to access and evaluate them. Due
to delays in finalizing the videos and the short project with no options for extensions, it was necessary
to send three videos a week and adapt the evaluation plan. An example of an individualized email to
UM academics and admin staff that was sent for week two is displayed in Fig. 1. Please note that this
is one unified email, presented in six images below.

« The Get Ready Video Serles - three 5.7 minute video
« The Get Started Video Series - four 5.7 minut

Ator watching the videos, we would bo very gratotul # you would take

TOVID =

TOVID

Teaching Onine: Video Initiathies i
Digital Education ana Module Leaing

¥ best practices on

o a1 the University of Mata, online keaming community.

tiod Teaching Online: Video

e 5. but undorstand you are busy and may only
Initiatives in Digital Education and Mobile Learning (TOVID), we ¢

the videos on the

and for your convivence, wo will also omall you two - threo

vidoos por wook.

Figure 1. An example of an individualized email to academics and administrators at the University of Malta.

2.5 Evaluation

Evaluating the resources enabled understanding with regard to the value of video and mobile learning
in digital education, how and under what circumstances busy academics, industry trainers and short
staffed healthcare worker transfer learning to teaching, and how geography, cultural, gender, and
language - impact digital education.

2.5.1 Participants

The sample consisted of teaching staff from four universities in Cyprus, Finland, Malta, and Slovenia.
Additionally, in Malta long-term care staff from a private company, clinicians, residents, and students
from a teaching hospital and a post-graduate medical training center participated in the study. The total
number of responses to the questionnaires was 200 and a total of 12 focus group interviews were
conducted (three per country) including 48 participants all in all.

2.5.2 Survey

A mixed method design involving quantitative surveys and qualitative focus group interviews was applied
in order to obtain a full understanding of the interventions. The questionnaire was developed based on
previous research and survey instruments. The items were adapted from the EU Digital Framework
Summative Questionnaire [22] and the Instructional Video Evaluation Instrument [23]. Additional
questions were developed by the researchers based on existing literature and knowledge of the field to
complement those adapted from these instruments. The questionnaires for evaluating all three-video
series [24] consists of 8 questions comprising 18 items. Of this number, 6 were closed-ended questions
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and 2 were open-ended questions. The closed-ended questions were based on Likert scales, with
anchors ranging from 1 (poor) to 5 (Excellent) for questions referring to quality and anchors ranging from
1 (Strongly disagree) to 5 (Strongly agree) for questions in the form of statements. The questionnaires
are available online: The Get Ready Video Series, Get Started Video Series and Get Teaching Tips
Video Series.

The first part of the questionnaire introduced the consent form, which explained the objectives of the
project and the anonymity and confidentiality of the study. The closed-ended questions were divided
into three section: demographics (age, gender, and country), evaluation of the videos (general, audio,
visuals, content), and subjective experiences and opinions (enjoyment, learning, interest, motivation,
transfer of learning to practice, structure and duration of the videos). The two open-ended questions at
the end of the questionnaires addressed identifying best aspects of the videos and how the videos could
be improved.

The questionnaire was created and distributed in English across all four countries. Invitations to watch
the videos and participate in the evaluation were sent by email to teaching staff in the organizations
participating in the project. The links to the online questionnaires were included in the email and available
on the video platform. The learners were asked to complete a 1-minutes survey after viewing the videos.

2.6.3 Focus group interviews

Follow-up focus groups were held with academics and employees within each organization. Data were
collected through 12 semi-structured focus group interviews, three in each country, in order to obtain
a full understanding of the interventions. Examples of questions that were discussed include; Can you
tell me about your experiences of digital teaching and learning in general? Tell me about your
experience watching the TOVID video series; Did they meet your needs as a teacher or in your
professional role? Did you learn anything new? What is your view on using video as a way of delivering
and taking part in courses or training programs?

Two researchers conducted the interviews online using zoom. Invitations to participate in the focus
group interviews were sent by email to the target groups in each organization participating in the
project. Those who agreed to participate in the focus groups were provided with more information
about the study, a time for the interview was set, and a consent form was signed and returned by
email before the focus group interview. Participation in the focus groups was voluntary and interviews
were scheduled for one hour at a time. The interviews were audio-recorded with participants’ consent
and transcribed verbatim.

2.5.4 Data analysis

Quantitative data were analyzed for descriptive statistics using the IBM SPSS statistics 27 software.
The qualitative data were analyzed inductively by applying qualitative thematic analysis [25].
Following the steps, process, and guidelines provided by Braun and Clark [25], the transcripts were
repeatedly read, and codes were generated after which themes were searched for, reviewed, and
named. The analysis was conducted by two researchers independently and any discrepancies were
thoroughly discussed before a consensus was finally reached.

3 RESULTS

3.1 Descriptive statistics

Overall, the experiences of the interventions (i.e., the videos) were positive. As the mean values
presented in Table 1 show, the participants rated the quality of the videos as good to very good. This
included the general rating as well as the ratings of the audio, visual, and content quality. The
descriptive statistics also demonstrate that the participants agreed that the videos are of appropriate
length and that the content was delivered in a clear and structured manner. The statistic presented in
Table 1 also suggest that the participants enjoyed the videos, learned new ideas, and would
recommend the videos to colleagues. The results imply that the participants intend to transfer the
knowledge gained from watching the videos to practice. Moreover, data statistics item-specific means
were quite high for the application of learning to practice and for helping to better serve the students.
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Table 2. Mean values and standard deviations of items.

Items Mean value | Standard deviation
General quality of the videos 3.46 0.93
Audio quality 4.07 0.83
Visual quality 3.07 1.29
Content quality 3.43 0.94
The length of the videos was appropriate 3.83 1.19
The presenter delivered the content in a clear and structured manner 413 0.68
| enjoyed the videos 3.83 0.86
| learned new ideas 3.46 1.10
The video kept my interest throughout 3.36 1.09
Watching the video motivated me to engage in future digital education 3.07 1.14
| will apply what | learned in my work. 3.67 0.92
| would recommend the videos to a colleague 3.75 1.03
The knowledge and skills | attained will help me better serve my students. 3.64 1.01

3.2 Four themes related to video-based and online learning

Preliminary analysis of the qualitative data revealed the following themes: engagement and knowledge
retention, increased readiness, new thinking, and need for convenient and accessible CE. These are
elaborated on next.

3.2.1 Engagement and knowledge retention

Participants expressed that delivering continuing education via videos had positive results for both
engaging learners and learner knowledge retention, which are two key factors in determining the
effectiveness of educational videos. The videos evaluated in this study facilitated these factors in
different ways. Participants mentioned that the language used in the videos was clear and concise, and
presenters had a clear pace of speaking. This finding is also supported by the high rating of the audio
quality presented above. The practical, applicable, and step-by-step instructions were valued among
the participants. The majority of the participants also pointed out that the repetition and review of key
concepts helped with memory recall. A few did however find this to be redundant, resulting in videos
that were longer than needed. Keeping videos short and to the point is perceived by busy academics
and healthcare professionals as important for keeping viewers engaged. The Teaching Tip videos were
1.5-2.5 minutes long, and all participants considered these to be of appropriate length. In particular, the
step-by-step instructions in the Online Teaching Tip Videos were highly appreciated by the participants.
However, there was some disagreements regarding the appropriateness of the length of the 5-7 minutes
long videos in the Get Ready and Get Started video series, suggesting that several 2-2.5-minute videos
covering a narrow set of topics might be more effective in keeping learners engaged and attentive,
compared to fewer 7 minutes long videos covering a broader set of topics. Last but not least, the visual
appeal and the use of graphics and closed captions are important for promoting engagement and learner
retention. The participants enjoyed the use of digital video graphics, and captions. It was evident that
the videos developed within the TOVID project support different learning styles, but there was a general
request among participants for more graphics. As one participant put it: “Perhaps more visuals
complementing the script of the speaker ... such as when mentioning social platforms, Covid-19 etc.-
just to keep it more upbeat”. Another participant highlighted that: “Including more illustrations. Only four
were included in the beginning of the video. More should have been included while the narrator is
explaining what she demonstrates and what she expects from her students.”

3.2.2 New thinking

According to the participants, the videos generated new thinking with regard to online education. This is
an essential tool for integration into the knowledge economy and fostering collaboration with other
educational institutions around the world and deepening the breadth and depth of cross-cultural
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dialogue. By watching the TOVID videos and Online Teaching Tips delivered by colleagues across
Europe, the participants reported learning about new ideas, digital tools, and concepts. The videos
provided new ways of looking at familiar topics and challenged current beliefs and assumptions. One
participant stated that it is “nice to get hands on tips from other teachers”. The Get Ready and Get
Started videos were particularly considered to be a good source of new thinking for those less familiar
with digital teaching and learning. One participant stated that they were “very informative for those who
are new to digital education” and another pointed out they were good for “refreshing my brain on aspects
relating to online learning”. Additionally, the Online Teaching Tip videos were perceived as inspirational
and motivating by the participants. However, participants who were experienced in digital teaching and
learning wished for “more new interesting aspects based on research” to stimulate new thinking and
ideas. To conclude, educational videos can be a valuable source for expanding knowledge, developing
new skills, or generally broadening horizons.

3.2.3 Increased readiness

Participants generally agreed that the resources both increased their digital education readiness and
competence, and produced innovative, long-lasting resources to facilitate educator’s digital capacity.
The resources supported individuals in acquiring and developing basic skills and competences. Digital
education readiness and competence refer to being prepared to adopt and effectively use digital
technology and content in education, including both access to necessary technology and content and
the skills and knowledge to use them for teaching and learning. The videos in the first two series — Get
Ready and Get Started — were considered useful for increasing the readiness for those new to online
teaching and learning and for those currently transitioning from traditional to online teaching and
learning. On the other hand, the videos in the Get Online Teaching Tips series were considered to be
useful for all. These very short videos focusing on a specific tip were considered to be both practical and
informative. The step-by-step instructions were considered to be particularly useful for increasing digital
readiness and competence. However, the participants clearly stated a need for more concrete examples
to be included in the videos.

3.2.4 Need for convenient and accessible CE

Participants clearly expressed a need for convenient, accessible continuing education for academic
staff, healthcare professionals and students, and long-term care staff to transition from traditional
teaching to teaching online. Traditional continuing education activities, such as day-long workshops,
were considered to be potentially costly, and inconvenient to attend for educators with daily obligations.
It was clear that convenient and accessible continuing education is driven by the need to continuously
develop professionally, keep up with changes, and improve job performance. This is where online
learning, self-paced courses, and flexible scheduling options are deemed essential. Digital options allow
individuals to fit continuing education into their busy schedules and learn at their own pace, according
to the participants. They expressed that videos can be an effective way to provide educational content
for learners as they provide a self-paced, convenient, flexible, and accessible format. They provide a
way for learners to easily develop new skills, stay informed and up-to-date with the latest trends and
changes, learn new information, skills and challenges which may improve job performance and benefit
their organizations. The value of convenient digital video for busy staff members is illustrated in the
following response to the question ‘what do you like most about the videos’: “Short format and practical
tips from peers”. However, participants highlighted that it is important to ensure that the videos used in
continuing education are high-quality, well-produced, and relevant to the learning goals.

4 CONCLUSIONS

Preliminary findings suggest delivering continuing education via videos had positive results for both
engaging learners and learner knowledge retention. The videos generated new thinking with regard to
online education - an essential tool for integration into the knowledge economy and fostering
collaboration with other educational institutions around the world - ultimately deepening the breadth and
depth of cross-cultural dialogue. Findings showed that the resources both increased participant digital
education readiness and competence, and produced innovative, long-lasting resources to facilitate
educator’s digital capacity. Moreover, the findings suggested the resources supported individuals in
acquiring and developing basic skills and competences. Findings confirmed there is a need for
convenient, accessibly continuing education for academic staff, healthcare professionals and students,
and long-term care staff to transition from traditional teaching to teaching online. Traditional continuing
education activities, such as day-long workshops, are often seen as ineffective drivers of change, as
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well as potentially costly, and inconvenient to attend for educators with daily obligations. Video clips
have the benefit of being memorable and once a clip has been viewed, only a few times, the learner
becomes quite familiar with the particulars of that event. The digital video education series not only
involve educators as consumers of eLearning, but as digital creators as they developed video scripts
and share best online teaching tips with colleagues learning with and from one another. Collaborating
and learning with and from other institutions reduces the learning curve, costs and time to diffuse
innovation and change with regard to meeting the needs of educators to adopt innovative approaches
and digital technologies in teaching and learning. Findings also suggested learners found the presenters
knowledgeable and the graphics and animations used in the videos enhanced their engagement.
Findings also provided suggestions on how to improve the videos. For example, adding more graphics
would further support engagement and different learning styles. Results can assist educators in the
academic and practice settings to implement best continuing education initiatives and to overcome
common challenges. It is important that educators are role models in demonstrating effective teaching
and efficient learning opportunities whilst stewarding continuing education. Digital videos appear to allow
educators to reach out to everyone and teaching with excellence in a variety of (learning) environments.
Implications for future research include an exploration of the preparedness of educators to develop video
education initiatives and an investigation of the net cost of developing and using video education against
a longitudinal measure of the impact of learning on practice over a period of time.
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